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Abstract 
This study was undertaken purposely to investigate the sources of stress among students with disabilities in 
Kwara State.  It also sought to find out the coping strategies employed by the students with disabilities to reduce 
stress in their day to day activities. The descriptive survey design was adopted for this study. Four research 
questions were raised, and two hypotheses were tested. The target population comprised all students with 
disabilities in Kwara State. A purposive sampling technique was used to select 321 respondents for the study. 
The instrument was adapted from Ajagbe (2013) and was validated by experts in Social Sciences Education.  
Test re-test method of reliability was applied for the reliability of the instrument. The correlation coefficient 
stood at 0.77. Summated Mean Rating and Mean Rating were used to answer the research questions, while t-test 
was used to test the formulated hypotheses at a 0.05 level of significance. The findings revealed that the 
educational or school-related sources have a mean score of 14.51 than home-related sources with a mean score 
of 12.08 and peer-related sources of stress with 11.56. Findings also revealed that the first coping strategies 
adopted by respondents were reading and meditating on God’s word, while going for exercise was 2nd, and 
discussing problems with parents was 3rd. Based on the study's findings, it was recommended that psychologists 
and counsellors be posted to schools to help students with disabilities adopt adequate coping strategies to prevent 
school-related stress. 
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Introduction 
Stress is a condition, event or situation causing hardship or anything that threatens well-being. It is a 
life experience that causes unevenness in human life. Often stress occurs from something that is beyond 
our mechanism. It is one of the psychological constructs that has attracted the attention of researchers 
in the field of educational psychology. The interesting thing about this construct is that it is not limited 
to a person or group of people, but it occurs to every human being irrespective of status. It happens to 
men or women, boys or girls young or old, and people with one disability. Today, research is carried 
out on sources of stress and the stressor related to different spheres of human life.  Stress is not common 
to a particular level of the human being; it occurs to everyone mostly when there is a deadline to beat.  





Peterson (2007) defined stress as a process in the body’s general plan for adapting to all the influences, 
changes, demands and strains to which it might be exposed, unpleasant feelings accompanied with the 
premonition that something undesirable is about to happen. In the same vein, Passer (2010) defined it 
as cognitive appraisals, a physiological response and behavioural tendencies that respond to a 
perceived imbalance between situational demand and resources needed to cope with them. From the 
preceding, people become stressed when a demand is placed on them and do not have enough 
resources, capabilities, and experience to cope. In essence, students with one disability might be under 
intense stress due to the impairments coupled with academic demands. Stress can interfere with a 
student’s preparation, concentration, and subsequent performance. A high level of stress may 
negatively influence students' cognitive functioning and learning. It can affect students’ grades, health 
and personal adjustment (Akande et al., 2014). 
Students without disabilities are confronted with stress day in day out, whether due to the workload or 
the demands placed on them by society and their academics. Suppose students without disabilities are 
not spared by stress how much more those with one disability or the other. The students with 
disabilities encounter stress in their day-to-day activities due to the impairment in their body system. 
Stress for disabled students could come from various sources apart from the impairment's major 
challenges. Stress could be classified as internal and external sources. They can have biological causes 
and the different social spheres in which they operate: the family, school, peer group, and society at 
large.   
Students with disabilities are stressed by environmental factors as well as individual factors. Major 
environmental factors include poor study conditions, poor relationships between students and teachers, 
and disabled students. The problem of moving from one class to another or laboratory mostly for the 
blind. These factors lead to 30 per cent of all newly enrolled students leaving their studies within one 
to two years of enrolment (Kopolow, 2007). It can be deduced from the foregoing that these students 
face several challenges that can inhibit them from achieving their educational aspirations. They need 
to engage in coping strategies, another prominent variable in this study to achieve it. 
The process by which an individual attempt to manage stressful demands is called coping strategies or 
management. Coping strategies could be defined as the determination to achieve, control, tolerate, and 
lessen environmental and internal needs and struggles that might exceed a person's available resources. 
In McDonald (1993) study, students reported that they coped by using strategies that were categorized 
as: communication (e.g. talking to the teacher), conformity (e.g. fitting in); showing initiative; (e.g. 
Goal setting), and Recreation techniques (e.g. socializing, sports, recreation and meditation). Disabled 
students employ general self-managing strategies such as relaxation and goal-setting, and particular 
task-handling strategies such as conformity, communication and sowing initiative, clearly context-
specific strategies.  
Atkinson (2004) noted that there are two forms of coping strategies. These are combative and 
preventive coping strategies.  He described aggressive coping strategies as efforts made to reduce stress 
by an individual when it has occurred.  While on the other hand, preventive coping strategies mean 
efforts made to disallow stress.  Atkinson (2004) defined two types of preventive coping: the demand 
for prevention using cognitive appraisal or behavioural methods, like taking oneself away from the 
stressor agent.  The second type, according to him, includes all measures to increase one’s resistance 
to the effect of stress, such as depression, low self-esteem and being physically dejected.  Stress and 
their coping strategies are variables that greatly influence students in special schools. These schools 
are designed for students with particular learning or physical impairments or disabilities.  
Disability is described as a measurable impairment or limitation that interferes with a person’s ability, 
for example, to see, walk, lift, hear or learn.  It may be a condition that substantially limits one from 
more basic physical activities, such as walking, climbing stairs, reaching, lifting, or carrying.  
Disability, impairment and handicap have been used interchangeably, but they do not have the same 
meaning completely, although they are interconnected (Okoye, 2010). 
According to Crisp (2009), a person who has a physical or intellectual problem is impaired, e.g. a 
person who has short-sightedness has a vision impairment.  If the person’s impairment means that he 





cannot function in the same way as most people in that particular area, he is considered disabled.  If 
the person’s disability means that he cannot access the same things as most people, he is deemed 
handicapped. 
Attempts have also been made to distinguish between physical disability and handicap.  According to 
Crisp (2009), physical disability is not a synonym for disability. Rather handicap is a disadvantage that 
occurs due to a disability or impairment. It refers to the external circumstances, which place people 
with disabilities at a disadvantage and in relation to their peers and the norms of society. Handicaps 
include physical barriers such as inaccessible entrances to buildings, barriers to education, employment 
opportunities and negative public attitudes.  The degree of disadvantage or the extent of the handicap 
often depends on the adaptations made by both the individual and society (Department of Physical 
Medicine and Rehabilitation, 2000). This study will focus on two types of impairment, hearing 
impaired and visually impaired. 
According to Davis (2007), hearing impairment implies a total or partial loss of the ability to perceive 
acoustic information. The impairment may affect the full range of hearing or be limited to only parts 
of the auditory spectrum, which is the region between 250 and 4000 Hz for speech perception. While 
visual impairment, according to Bauman (1999), referred to a situation where vision is of no practical 
use in a testing or working situation; a visual impairment where vision needs some help in a testing or 
working situation, but where the effective reading of even moderately enlarged print is not possible. 
A visual impairment where print may be used effectively may have to be large type, held very close to 
the eyes, or used with special visual aids and under special lighting conditions. 
In Kwara State and Nigeria, there are children and adults with disabilities. Still, not many people know 
that these people with disabilities are stressed except their parents, siblings and teachers in special 
schools. Against this background, this study intended to find out the sources of stress and coping 
strategies for the students with disabilities in Kwara State. 
Statement of the Problem 
In Nigeria today, there are a series of discussions and agitations on the need to focus and pay serious 
attention to the needs and wellbeing of students with disabilities. Students without any shortcomings 
experience stress in their day-to-day school activities: preparation for examinations, worrying over 
financial issues, and their relationship with other students constitute stress how much more students 
with one form of disability or the other, especially the blind. These sets of people face various 
challenges that may result in stress.   
Several studies have been carried out regarding the sources of stress and specific coping strategies 
concerning variables like profession, family, adolescents and academic achievement, to mention but 
few. Ashel, Porter and Quick (2008) investigated the causes of stress among youths. Various factors 
studied include incompatibility, financial problems, cultural differences, parenting skills, and 
unsatisfactory sexual relationships. Adeoye (1985) investigated job stress among Nigeria University 
professors (who are teachers at the university level). His findings indicated a poor interpersonal 
relationship between the boss and the subordinate, and work overload were the major source of stress.  
Uyanne (2010) worked on sources of stress and coping strategies among in-school adolescents. The 
finding revealed that the possible sources of stress were worry over financial issues, overcrowded 
classrooms, and poor teaching methods. Ajagbe (2013) investigated sources of academic stress and 
coping strategies among in-school adolescents. It was revealed that stress affected adolescents’ 
academic performance. 
Amao and Aremu (2003) researched the sources of stress and coping strategies among sandwich 
students of Ado-Ekiti. The study revealed that the combinations of domestic and academic works are 
stressful. To the best of the researcher’s knowledge, researches have been carried out on several 
variables concerning stress but not on students with disabilities in Kwara State, which is the focus of 
this study. Therefore, the present study attempted to fill the gap by investigating the sources of stress 
and coping strategies among students with disabilities in Kwara State. 





Purpose of the Study 
The main focus of this study was to find out the sources of stress and coping strategies among students 
with disabilities in Kwara State.  Specifically, the purpose of this study was to find out: 
1. The sources of stress among students with disabilities.  
2. The coping strategies employed by students with disabilities. 
3. The difference in the sources of stress is based on the type of disability. 
4. The difference in the coping strategies employed is based on disability. 
 
Research Questions 
The following research questions were raised to guide the conduct of this study: 
1. What are the sources of stress among students with disabilities? 
2. What are the coping strategies employed by students with disabilities. 
3. Is there any difference in the sources of stress based on the type of disability? 
4. Is there any difference in the coping strategies employed based on the type of disability? 
 
Research Hypotheses 
Two research hypotheses were postulated for the conduct of this study: 
H01  There is no significant difference in the sources of stress among students with disabilities based 
on the type of disability. 
H02 There is no significant difference in the coping strategies employed by students with disabilities 
based on the type of disability. 
Research Methodology  
A descriptive survey method was used to conduct this study.  The choice of this design was considered 
appropriate and relevant because it allowed the researcher to obtain data from a representative sample 
of the population, analyse and interpret the conditions that exist in the population. The population for 
this study comprised all students with disabilities in Kwara State, from JSS I to SSS 3. The selected 
samples for this study were students in the school for Special Needs in Kwara State and the students 
with disabilities in Government High School Adeta. A purposive sampling technique was adopted for 
this study. All the 321 students with disabilities available participated in this study. The research 
instrument employed for this study was a structured questionnaire adapted from Ajagbe (2013). The 
questionnaire was titled “Sources of Stress and Coping Strategies among Students with Disabilities”. 
Ajagbe used it among in-school adolescents in Kwara State. The instrument was a four-point Likert 
type scale of Strongly Agree (SA) – 4points, Agree (A) – 3points, Disagree (D) – 2points, Strongly 
Disagree (SD) – 1point. 
The internal reliability of the instrument was the instrument. The researcher adopted the test re-test 
method between three weeks of establishing reliability. The first and second administrations of the 
instrument were correlated using Pearson Product Moment Correlation. The correlation coefficient 
stood at 0.77. In analyzing the found to be 0.80 by the original developer (Ajagbe, 2013). For face and 
content validity, the instrument was given to the supervisor and two other lecturers in the Department 
of Social Sciences Education University of Ilorin, Ilorin. In determining the reliability of data collected 
and collated mean rating, summated ratings were used to answer the research questions. A t-test was 
used to test corresponding hypotheses postulated at 0.05 level of significance. 
Results 









Table 1:  Distribution of Respondents by the Sources of Stress among Students with Disabilities 














Table 2 indicates that 321 respondents participated in this study; stress sources that came from 
educational or school-related sources had a mean score of 14.51, and home related sources of stress 
had a mean score of 12.08, while stress from peer-related sources had a mean score of 11.56.  The 
mean score of sources of stress from educational or school-related sources was higher (14.51) than the 
mean score of home-related sources of stress (12.08) and peer-related sources of stress (11.56) which 
revealed that the respondents faced pressure in educational or school-related sources more than home-
related and peer-related sources of stress. 
Research Question 2: What coping strategies are employed by students with disabilities? 
Table 2 Rank order of the Coping Strategies Employed by Students with Disabilities 
S/N Coping Strategies                          N =  321 Mean  Rank  
1 Getting sufficient sleep 2.45 12th  
2 Finding time to relax 2.74 6th  
3 Reading and meditating on God’s Word 3.11 1st  
4 Visiting a guidance counsellor 2.62 8th  
5 Going for exercise 3.09 2nd  
6 Learning from my distressing Circumstances  2.48 11th  
7 Interacting with friends 2.70 7th  
8 Attending certain programmes   2.52 10th  
9 Watching television or films   2.23 13th  
10 Visiting clinic or hospitals   2.85 5th  
11 Discussing my problems with Parents 3.00 3rd  
12 Taking good diet 2.66 9th  
13 Approaching the teacher for Further explanation 2.86 4th  
14 Going to a quiet place 2.05 15th  
15 Reading novels and other literature 2.07 14th  
 
Table 2 indicates that 321 respondents participated in this study and agreed that the coping strategies 
were adopted to cope with the stress they faced.  The first coping strategies adopted by respondents 
was reading and meditating on God’s word, which had a mean score of 3.11, while exercise was next 
with a mean score of 3.09 (2nd), discussing my problems with parents had a mean score of 3.00 (3rd) 
while approaching the teacher for further explanation had a mean score of 2.86 (4th), Visiting clinic or 
hospitals had a mean of 2.85 (5th) while finding time to relax had a mean of 2.74 (6th). 
Also interacting with friends was seventh with a mean score of 2.70, visiting a guidance counsellor 
was eighth with the mean score of 2.62, taking good diet was ninth with the mean score of 2.66 while, 
attending certain programmes was tenth with a mean score of 2.52, learning from my distressing 
circumstance was 11th with the mean score of 2.48. getting sufficient sleep was 12th with the mean 
score of 2.45, watching television or films was 13th with the mean score of 2.23, Reading novels and 
other literature was 14th with the mean score of 2.07, and going to a quiet place was 15th with the mean 
score of 2.05.  Meaning that majority of the respondent employed reading and meditating on God’s 
word in coping with their stress. 
 
 






H01:  There is no significant difference in the sources of stress among students with disabilities based 
on the type of disability. 
To test this hypothesis, the student's responses to items on the sources of stress questionnaire were 
collated. The output of the analysis reveals thus: 
Table 4: Mean, Standard Deviation and t-test Analysis of Sources of Stress among Students with 
Disabilities based on the Type of Disabilities. 
Disability  No  Mean  SD t-value df Sig. decision 
Blind  23 38.92 6.59 0.93 319 0.35 Accepted  
Deaf  298 38.18 5.06 
P<0.05 
Results on table 4 shows t-value = 0.93 with p-value = 0.35>0.05. Since 0.35 is greater than the 
0.05alpha level, hypothesis three is thus accepted. This indicates no significant difference in the 
sources of stress among students with disabilities based on the type of disability. This favours blind 
students with a mean score of 38.92 greater than the mean score of 38.18 of deaf students. 
H02: There is no significant difference in the coping strategies employed by students with disabilities 
based on the type of disability. 
The student's responses to items on the coping strategies questionnaire were collated to test this 
hypothesis. The output of the analysis revealed thus:  
Table 5: Mean, Standard Deviation and t-test Analysis of Coping Strategies among Students 
with Disabilities based on the Type of Disabilities 
Gender  No  Mean  SD t-value df Sig. decision 
Blind  23 39.53 4.56 0.15 319 0.88 Accepted  
Deaf  298 39.43 4.53 
P<0.05 
Results on table 5 shows t-value = 0.15 with p-value = 0.88> 0.05.  Since 0.88 is greater than the 
0.05alpha level, hypothesis four is thus accepted. This indicates no significant difference in the coping 
strategies employed by students with disabilities based on the type of disability. This favours blind 
students with a mean score of 39.53 greater than the mean score of 39, 43 of deaf students.  
Discussion 
The finding revealed that the main sources of stress among students with disabilities were educational 
or school-related sources than home-related and peer-related sources of stress. This could be so 
because they are faced with many demands, such as struggling to have high grades and probably 
performing well or having high grades than the other. They were also trekking from home to school 
and engaging in other extracurricular activities. This finding agrees with the result of Amao and Aremu 
(2003). They carried out a study on the sources of stress and coping strategies among sandwich 
students of Ado-Ekiti. They found out that the combination of domestic and academic works is 
stressful. 
On the contrary, the finding of this study is against that of Brinckerhoff et al. (2003), who found that 
high levels of stress result not from students’ academic involvement but from growing up in a stressful 
family environment. A plausible explanation for the differences in the results might be due to the local 
and the status of the students. While the present study was carried out among students with disabilities, 
Brinckerhoff et al.  (2003) were conducted among students without disabilities. 
The finding also revealed that the greatest coping strategies adopted by respondents was reading and 
meditating on God’s word (1st). At the same time, exercise was (2nd), discussing my problems with 





parents (3rd), while approaching the teacher for further explanation (4th), visiting clinic or hospitals 
(5th) and finding time to relax (6th). 
Another finding revealed no significant difference in the sources of stress among students with 
disabilities based on the type of disability. The finding of this study supports the finding of Gadzella 
and Baloglu (2001). They found that there was no significant difference in the sources of stress 
experienced by in-school adolescents due to their disabilities.  This finding is against the finding of 
Uyanne (2010), who found out that there is a significant difference in the sources of stress experienced 
by in-school adolescents. The variation observed in the present study, and that of Uyanne (2010) might 
result from the students with which the study was carried out. While the present study was conducted 
among students with disabilities, Uyanne (2010) study was carried out among conventional in-school 
adolescents. 
Findings also revealed no significant difference in the coping strategies employed by students with 
disabilities based on the type of disability. This finding agrees with Britz and Pappas (2010), who 
found no significant difference in the coping strategies employed by students with disabilities. On the 
contrary.  Geisthardt and Munsch (2002) found out that seeking the support of peers is another common 
coping method that may not always be appropriate for students with disabilities. They studied the 
coping strategies of students both with and without disabilities. They found that not only are disabled 
students less likely to discuss their problems with peers but that these students also generally have 
smaller peer groups to turn to.  
Conclusion  
This study was conducted to find out sources of stress among students with disabilities in Kwara State. 
It was concluded that the main sources of stress among students with disabilities were in educational 
or school-related sources than home-related and peer-related sources of stress. The study further 
concluded that the common coping strategies adopted by respondents and were ranked as reading and 
meditating on God’s word, exercising, discussing problems with parents, approaching teachers for 
further explanation, visiting clinics or hospitals and finding time to relax. Findings further revealed no 
significant difference in the sources of stress among students with disabilities based on the type of 
disability. Finally, there was no significant difference in the coping strategies employed by students 
with disabilities based on the type of disability 
Recommendations  
Based on the findings of this study, the following recommendations are hereby made:  
a. Psychologists and counsellors should be posted to schools to help students with disabilities adopt 
adequate coping strategies to prevent school-related stress.  
b. Schools should try to make teaching and learning more fun and meaningful by providing a conducive 
environment where proper learning can occur. 
c. Teachers and school personnel should be well equipped with optimal knowledge and skills to 
develop students’ cognitive, physical, psychological and socio-emotional abilities to curb stressful 
activities in the school environments. 
d. Parents should help their children with disabilities live a more balanced lifestyle that considers all 
the dimensions of health challenges and unstructured, private time to unwind and relax. 
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